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CHAPTER 1 
A LINGUISTIC ANALYSIS OF THE TYPES OF “GENRES” IN THE 
SUBJECT OF SOCIAL SCIENCE IN CLIL PRIMARY EDUCATION

Carlos Porcar Saravia 
C.E.I.P. Luis de Morales, Badajoz

Resumen: Este estudio se centra en identificar qué géneros o diferentes tipos de textos se uti-
lizan con más frecuencia en una asignatura AICLE como las Ciencias Sociales en cuarto curso 
de Educación Primaria. Primero, se hace una reseña de estos tipos de textos académicos y se 
proporciona una clasificación de los diferentes géneros encontrados en esta asignatura y en este 
nivel. En segundo lugar, se realiza un análisis de los tipos de textos más relevantes encontrados 
en un libro de texto de Ciencias Sociales publicado por una editorial muy utilizada en el sistema 
educativo español. Y, finalmente, se exploran algunas pautas útiles para que los profesores los 
exploten desde un punto de vista gramatical y léxico a fin de facilitar el proceso de aprendizaje a 
los alumnos de este nivel educativo.
Palabras clave: AICLE, géneros, Ciencias Sociales, Educación Primaria.

Abstract: This paper focuses on identifying what genres or different types of texts are more 
frequently used in a CLIL subject such as Social Science in the fourth year of Primary Education. 
It first reviews these types of academic texts and provides a classification of the different genres 
found in this subject at this level. Secondly, it reports on the analysis of the most relevant types 
of texts found in a Social Science textbook published by a publishing house widely used in 
the Spanish mainstream educational system. And finally, it explores some useful guidelines for 
teachers to exploit these genres from a grammatical and lexical point of view in order to facilitate 
the learning process to students at this educational level.
Key words: CLIL, genres, Social Science, Primary Education.

1 INTRODUCTION

CLIL (Content and Language Integrated Learning) is a “a dual-focused educational 
approach in which an additional language is used for the learning and teaching of 
both content and language” (Coyle, Hood and Marsh, 2010). As stated in their 
definition, it suggests that the content is conveyed using an L2 and the L2 is conveyed 
using the content. So, both content and language in CLIL act as inseparable fitting 
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pieces that must work together. But the way in which the acquisition of content and 
the acquisition of the language conveying it takes place opens a new and different 
panorama when compared to traditional classes of language and content as separate 
learning aims. The importance of the language to which CLIL students are exposed 
to lies not only in language itself but also in the way in which language is used to 
convey these contents. In this sense, textbooks have traditionally been one of the 
main resources employed to access content in CLIL subjects in Primary Education. 
However, these textbooks are written in an academic language full of expressions of 
a high grammatical complexity and technicality, accuracy and a tight hierarchical 
organisation that reproduce many of the different genres or types of texts identified 
by the Sidney school in the 80s and that were subsequently implemented in the 
Australian curriculum over the years. All of this certainly poses great difficulty for 
students that must face these texts for the first time at school.

2 OBJECTIVES

Thus, and due to the importance that the knowledge of genres implies, in this 
paper an analysis of the most relevant genres used in a Primary Education Social 
Science textbook of a well-known publisher in the Spanish mainstream educational 
system will be carried out, a classification of the different genres we can find in these 
contexts of CLIL will be pinpointed and some useful ways for teachers to exploit 
them from a grammatical and lexical point of view in order to facilitate the learning 
process to students of this educational stage will also be explored.

3  THE ESSENCE OF CLIL AND THE LANGUAGE OF SCHOOLING

Content and Language Integrated Learning (CLIL) is an umbrella term (Marsh, 
1994) that refers to an educational approach aimed to, according to its original 
concept, teach content subjects through a foreign language. So, language is used as 
a medium for learning content, and the content is used in turn as a resource for 
learning languages. (European Commission, no date). However, language in CLIL 
plays a fundamental role in communication in the classroom, that is the axis for the 
development of learning. And given the complexity of CLIL, which lies in the fact that 
individuals carry it out using the vehicular language (Coyle et al., 2010), it is frequent 
to find students that lack the necessary language proficiency for the learning context 
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in which they are involved, so it is especially significant to make the relationship 
between the objectives of the content and the language explicit. Key language basics 
such as the triangle model (Mehisto et al., 2008) and the language triptych (Coyle et 
al., 2010) give sense to the essential role that language plays in CLIL. But additionally, 
some further fundamentals in relation to the kind of language used in CLIL settings 
are necessary to better understand the aims of this paper. On the one hand, the two 
relevant patterns of language acquisition that Cummins (1979) differentiated when 
he conducted his research with bilingual children: BICS or the day-to-day language 
skills needed to interact socially with other people, and CALP that refers to formal 
academic language or the language of schooling, which is essential for learners to 
succeed in academic areas. And there is a clear distinction between the two of them 
in that academic language is found to be a compact, accurate, and authoritative type 
of language that uses sophisticated vocabulary and complex grammatical structures 
that can hinder understanding and become an obstacle for students’ learning. On 
the other hand, the disciplinary language, which involves specialized vocabulary and 
grammatical structures that are specific to a given discipline and aimed at constructing 
content knowledge in academic areas. Geography and History, study topics of this 
paper, are learning areas subject to specialized vocabulary corpora that are specific only 
to those academic contexts. Words like “atmosphere” or “population” in Geography, 
and “Palaeolithic” or “conquer” in History belong, respectively, to their own different 
corpora of vocabulary. It is therefore not surprising that these two types of languages 
pose an additional difficulty to students who must strive to become proficient in 
language types they thoroughly lack throughout their schooling years. In order to 
overcome this difficulty, students must master the necessary skills to navigate through 
academic texts to find the linguistic cues that can help them shed some light on the 
understanding of a topic in a specific content subject.

4. THE LANGUAGE OF SCHOOLING AND GENRES

Genres emerged in schools of inner-city Sidney in the 1980s when a group of 
researchers compiled and analysed the texts produced by students in need to improve 
their literacy outcomes. As a result, a corpus of texts with different purposes was 
collected by this research team, that based their investigation on Michael Halliday’s 
Systemic Functional Linguistics (1961), which describes how language is used in 
social contexts, and described “the variety of purposes for which language is used 
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in the curriculum: instructing, entertaining, informing and describing, explaining 
and arguing.” (Jones & Derewianka, 2016). Martin, Rothery and other scholars 
described these texts with different purposes as genres and identified some essential 
text types for the Primary Education stage: information reports, procedures, 
narratives, explanations and expositions that unfold in a relatively predictable 
way and use both academic and disciplinary languages. According to Martin and 
Rose (2003), a genre is “a staged, goal-oriented social process. Social because we 
participate in genres with other people; goal-oriented because we use genres to get 
things done; staged because it usually takes us a few steps to reach our goals”. In this 
vein, Llinares, Morton & Whittaker (2012) explain in relation to genres as being 
staged and goal-oriented that: “Discourses in school subjects are structured to do 
different things, just as they are in everyday life.”, and they add: “...we don’t just use 
different lexical items but we go through a number of different steps, or stages, using 
language to achieve a goal” […] in most cases, this order is important if we want the 
interaction to reach its aim successfully…”. (Llinares et al. 2012, p. 109). Thus, and 
to summarize, genres can be defined as the types of texts found in academic settings 
that seek to achieve different social goals, unfold according to different stages, and 
have specific structural and language features according to these purposes.

5. PREVIOUS RESEARCH ON GENRES

In the Anglo-Saxon countries, there is a wealth of studies on genres in Primary 
Education. (Martin, 2000; Martin & Rose, 2005; Rose, 2009) However, so far, studies 
that have been carried out regarding genres and their application in the classrooms in 
Spain have focused mainly on the stage of secondary education (Dalton-Puffer, Nikula 
& Smit., 2010). Other authors like Llinares (2012) show the importance of the use 
of genres in this stage, analysing a wide range of them in different subjects. Others 
focus more specifically on the genres of History (Coffin, 2006), whose research and 
her diligent classification of genres in this field, has helped to write this paper. Some 
of them make interesting contributions related to proposals for language organisation 
in CLIL education based on genres resulting in a multilingual genre map across the 
curriculum in Secondary Education (Lorenzo, 2013). However, there do not seem to 
be many studies that focus on the use of genres in general and particularly in Social 
Science in the stage of Primary Education in the context of Spain.
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6.  A PROPOSAL OF CLASSIFICATION FOR SOCIAL SCIENCE GENRES IN 
PRIMARY EDUCATION

According to this previous research on genres and in order to carry out this analysis 
on genres, several previous classifications proposed by different scholars have been 
considered. Firstly, the general classification that the Department of Education of the 
Government of Australia has developed over the years in Primary Education since it 
certainly best adapts to the contents of the disciplines, academic year and educational 
stage on which this study focuses. It proposes the following different types of texts: 
recounts, that retell significant past events; narratives, used to entertain and perhaps 
instruct about cultural values; procedures, that instruct how a task is to be accomplished; 
information reports, that describe and/or classify our living and non-living world; 
explanations, that account for why things are as they are or how/why something 
occurs; arguments, that put forward a point of view or justify a position being taken 
by the author; discussions, that present a case for more than one point of view about 
an issue; and reviews that assess the appeal and value of a work/performance and make 
a recommendation. The same source also includes an overview of each genre´s main 
structures and features. (Professional Learning Module: Genres in Primary School, 
no date). Secondly, the classification offered by Llinares et al. (2012) as they provide 
a detailed map of genres for these disciplines in Secondary Education. Thirdly, the 
detailed classification that Coffin (2006) offers specifically for the discipline of History. 
Finally, the classification provided by Fortune and Tedick (2003) since it offers detailed 
information on key structural and linguistic features of each genre. In any case, 
characteristics of all these previous classifications have been taken into consideration 
in order to create a genre map for the discipline of Social Science in the 4th grade 
of Primary Education. It should be noted that this study focuses on the texts of a 
subject such as Social Science in Primary Education in Spain and that: “As genres are 
culturally embedded, differences in genres in different countries are sure to be found. 
“(Llinares et al. 2012, p.111) Thus, this paper focuses on the analysis of the texts 
found in the topics of Geography and History of a specific textbook, referred to the 
Spanish educational context and based on the classifications previously discussed. 
Therefore, there is a high probability of finding variations both in the themes of 
these subjects, the genres related to them and their evolution over time. Moreover, 
it is important to note that the classification has been divided into two main groups 
according not only to the themes but to the kind of texts found in them; expository 
and activity texts, in order to apply a differential treatment when carrying out the 
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analyses. Likewise, the recurrence of the genres has also been considered in order 
to establish an order of appearance in the proposed classification. The classification 
proposed in this linguistic analysis, considering the different types of texts found in 
the textbook analyzed, is as follows:

Table 1. Proposal of Social Science genres for the 4th year in CLIL Primary Education 

GEOGRAPHY HISTORY

1. Expository texts
1.1. Geography report

1.1.1. Geographical report (Aspects)
1.1.2. Geographical report (Classifications)
1.1.3. Geographical report (Components) 

1.2. Geographical explanations
1.2.1. Causal explanations
1.2.2. Consequential explanations
1.2.3. Sequential explanations
1.2.4. Factorial explanations
1.2.5. Geographical explanation cluster

1.3. Macro-geographical report
2. Activity texts

2.1. Procedures
2.2. Arguments
2.3. Discussions
2.4. Explanations

1. Expository texts
1.1. Period study
1.2. Recounts

1.2.1. Historical recounts
1.2.2. Biographical recounts
1.2.3. Autobiographical recounts

1.3. Historical explanations
1.3.1. Causal explanations
1.3.2. Consequential explanations

1.4. Macro-historical recount
2. Activity texts

2.1. Procedures

7. METHODOLOGY

The methodology to carry out this linguistic analysis consisted in the compilation 
and subsequent analysis of the texts found in a Primary Education Social Science 
4th year textbook of a well-known publisher widely used in this educational stage 
in Spanish schools, in order to locate the presence of the different genres to which 
the Australian curriculum refers. The subject in this book and level is divided into 3 
modules; one of them with intermediate content between the 3rd and 4th years and, 
two other modules referring to the 4th year itself. In this subject two main sub-
disciplines are found: Geography and History, each of which is developed under 
various main topics throughout the aforementioned modules. The contents of these 
modules and topics have been divided into two groups: a corpus of 88 expository or 
informative texts and a corpus of 42 activity texts out of a total of 340 assignments 
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proposed in this material. In both cases, a detailed survey has been conducted in 
order to find the most frequent genres.

8.  ANALYSIS OF “GENRES” IN THE TEXTS AND RESULTS

According to the classification proposed in this linguistic analysis, and given the 
limits of this paper, we will focus on the most relevant genres found in the textbook 
analyzed according to the two main themes into which the subject of Social Science 
is divided: Geography and History.

8.1. ReSultS in GeoGRaphy and hiStoRy in the expoSitoRy textS

In relation to the theme of Geography, the most frequent genre is the information 
report, which is a kind of text that provides information on a variety of topics: 
water, rocks, human population, climate… and typically includes the following 
stages: Identification ^ Description. Information reports, introduced in this paper 
as Geographical information reports, can be classified into three main groups. 
Firstly, the Geographical information report (aspects) subtype, which is referred 
to a description of the different aspects of our most immediate environment. An 
example of this type of text can be seen in Table 2.

Secondly, the Geographical information report (classifications) subtype, where 
the information is commonly classified, described and explained in different 
paragraphs, as shown in the example of Table 3 about the three different types of 
rocks found in our planet: igneous, sedimentary and metamorphic.

And thirdly, the Geographical information report (components) subtype, which 
is a description of the constituents that make up the whole. Table 4, about the 
different layers of Planet Earth, exemplifies this subtype of information report.

Table 2. Geographical information report (aspects)

IDENTIFICATION Living in a city

DESCRIPTION Most people in Spain live in cities or towns. Cities and towns have differents 
zones. A zone is an area of a city or town with its own characteristics.
The city centre or town centre is usually the oldest zone. It has the main square 
and the town hall or city hall. The buildings aren't very tall and the streets are 
often narrow. There are usually historical buildings there, as well as offices, 
museums, theatres and cinemas. There isn't usually a lot of space.
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Table 3. Geographical information report (classifications)

IDENTIFICATION Rocks

DESCRIPTION The Earth’s crust is made up of rock. There are three main different types of 
rock: igneous, sedimentary and metamorphic.
Igneous rock. This rock is deep inside the Earth. It’s very hot here and the 
rock melts. When there is a volcanic eruption, this hot rock is blown out 
by force from the Earth’s mantle, the layer underneath the crust. When the 
melted rock cools down, it makes igneous rocks such as granite and basalt. 
They are often found in landscapes with large stone structures.
Sedimentary rock. Sedimentary rock is made of fragments of rocks, dead 
vegetation and animal matter which have settled onto the Earth’s surface 
and formed a solid mass. It is most often found at the bottom of lakes and 
oceans. It usually forms layers. Sandstone, shale and coal are some examples 
of sedimentary rocks.
Metamorphic rock. Metamorphic means a change of form. Metamorphic 
rock forms when there are movements in the inner layers of the Earth. 
Heat and pressure act on other rocks and change them into metamorphic 
rocks. Marble and slate are examples. Marble is formed from clay and slate 
is formed from limestone.

Table 4. Geographical information report (components)

IDENTIFICATION The Earth's layers

DESCRIPTION The Earth has three mains parts: the atmosphere, the hydrosphere and the 
geosphere.
The atmosphere is the layer of gases around the Earth. It's mainly made up 
of nitrogen and oxygen.
The hydrosphere is all the water on Earth. this water can be liquid, solid or 
gas. Most water on Earth is liquid. 
The geosphere is the solid part of the Earth. It's divided into layers:
–  The crust is the outer layer. It's made of solid rock.
–  The mantle is under the crust. It's made of magma. Magma is semi-liquid 

rock. It's very hot.
–  The core is the inner layer. It's mostly made of iron. This layer is the hottest.

Geographical information reports and their different subtypes seem to be quite 
relevant in expository texts of this Primary Education Social Science textbook since 
they are the most recurrent types of texts found in this analysis. The reason for this 
recurrence may be found in the fact that information reports provide much information 
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that students are traditionally expected to learn. In this vein, Geographical information 
reports typically include some collaborative genres that make the structure of texts much 
extensive and elaborated. On the one hand, they include the genre of explanations, 
which extends the meaning of key technical terms found in information reports. The 
main types of explanations found in Geography are the causal and consequential 
Geographical explanations, which account for why things happen in a particular way 
or why or how something takes place. The main connectors used in these types of texts 
are “because” and “because of”. An example of this can be found in Table 6. Also, 
these explanations are frequently linked to each other in a cause-effect relationship, for 
example, using structures such as “This means”, which explains the effect, the result or 
outcome of a fact provided in a preceding sentence, as shown in Table 5.

Table 5. Geographical explanations

IDENTIFICATION Population changes

DESCRIPTION The population can change. The population can increase. This means 
there are more people. The population can decrease. This means there are 
fewer people. Birth rates and death rates change the population. The birth 
rate is the number of babies that are born. The death rate is the number 
of people that die.

Moreover, a type of explanation found in the texts of this analysis that deserves special 
consideration is, as termed in this paper, the Geographical explanation cluster, which 
is an accumulation of explanations within the same paragraph. Thus, explanations 
in these clusters follow one after another providing readers with much information 
that is difficult to process. They may include causal and consequential explanations 
together with relative clauses that help to expand the meaning of a technical term as 
in the sentence (…and, there’s also the atmosphere, which is all around the Earth). An 
example of a Geographical explanation cluster is shown in Table 6.

Table 6. Example of a Geographical explanation cluster (1)

IDENTIFICATION Planet Earth is often called “the Blue Planet” because it’s made up mostly of 
water. It has different layers. Some of these layers are under the surface, and 
there’s also the atmosphere, which is all around the Earth. Planet Earth is 
always moving. Its movements cause the different seasons. They also produce 
day and night. By the end of this unit you will know about the Earth’s 
movements and layers, and about how we represent our planet.
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Explanation clusters are frequently found in the introductions of the textbook 
units as shown in the previous example in Table 6 or embedded in information 
reports to help students understand specific challenging concepts, as that of “tectonic 
plates” shown in Table 7.

Table 7. Example of a Geographical explanation cluster (2)

IDENTIFICATION Tectonic plates
As the plates are always moving, sometimes they bump into one another. 
The places this happens most are the fault lines. This movement can cause 
earthquakes. If this happens, the Earth moves and sometimes opens up. This 
can cause a lot of damage to land, people and buildings. Sometimes these 
earthquakes form under the sea and cause giant waves called a tsunami.

On the other hand, also as a collaborative genre of Geographical information 
reports, readers can find the minigenre of definition (Llinares et al., 2012, p.117), 
which is a type of text that provides a formal statement of the meaning of a technical 
term, and that is frequently complemented by the genre of explanation. Some 
examples of collaborative work between definitions and explanations can be found 
in Table 6 about the term “atmosphere”, and in Table 7 about the terms “fault lines” 
and “tsunami”. In any case, this type of genre certainly deserves a separate study 
because of the rich variety of structures found in the textbook analysed. 

Finally, Geographical information reports are so extensive and elaborated in 
terms of structure and use of language features that may give rise to a rather intricate 
combination of types of texts or embedded genres, described in this paper as macro-
geographical reports. This overwhelming amount of information is categorized, 
described and explained according to different subheadings and displayed in different 
paragraphs and on several pages in the Social Science textbook analysed. In that 
sense, this term of macro-genre is not new for the Systemic Functional Linguistics. 
Hyland (2002) refers to macro-genres saying that they are “texts which combine more 
fundamental elementary genres such as recounts, narratives, explanations, and so on. “ 
Hyland (2002, p.123). But again, this type of genre also deserves further study.

Regarding the theme of History, the most salient genres are the period study, 
which is an extensive type of text that describes the characteristics of a historical 
time span; and the Historical recount, which retells significant past events in order 
to inform the reader. A period study may include recounts or even biographical 
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recounts, a subtype of recount that retells relevant events in the life of a historical 
character. As a result of this, period studies can eventually be so extensive that they 
turn into what is termed in this genre analysis as a macro-historical recount. In this 
sense, macro-historical recounts parallel those macro-genres found in Geography 
since they both include embedded genres which turn a text into a great wealth of 
information. An example of a period study that includes embedded Historical and 
biographical recounts is shown in Table 8.

Table 8.  Example of a period study that includes embedded genres  
(Historical and biographical recounts)

1  (PERIOD STUDY)
PERIOD IDENTIFICATION

The Roman Conquest

DESCRIPTION 
2  Historical recount 

(Background)

(Record of events)

 3  Biographical Recount 
Orientation 
 Record of events

4  Biographical Recount 
Orientation

Record of events

(Evaluation)

At the beginning the Romans didn’t control all of the Iberian 
Peninsula. They fought different wars against the Celtiberians for 
almost 200 years.
Viriato was the leader of the Lusitanians. They were a Celtiberian 
tribe living in the west of the Iberian Peninsula. Viriato fought 
against the Romans. He won some victories but he was killed in 
139 B.C.
Numantia (Numancia) was a Celtiberian city. Its inhabitants 
fought against the Romans. In 134 B.C. a Roman general called 
Scipio Aemilianus attacked Numantia. There was a siege. Scipio 
won and took control of the city.
The Roman conquest ended in 19 B.C. This was when the 
Romans controlled all of the peninsula.

Period studies and recounts use salient language features such as human 
participants, “Viriato” or “Scipio”; the past tense, “fought”, “won” or “killed”…, 
and especially time markers like “in 134 B.C.” that help to structure the text into a 
historical episode and help the reader how to tackle this kind of genre, as shown in 
the previous example in Table 8.

8.2. ReSultS in the activity textS

Finally, and in relation to the activity texts, the most relevant genre found in both 
themes in the textbook analysed is the genre of procedure. This type of text instructs 
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students how to do something and commonly unfolds according to the structure: 
Aim ^ Equipment + Materials ^ Method. Procedures use specific language features 
such as commands in the imperative mood: “cut out”, “paint”, “label”, “stick”…, 
together with some technical terms of a given topic: “layer”, “core”, “mantle” and 
some structures that show place: “on the card”, when: “…when the paint is dry…” 
and for how long or how to carry out actions, as shown in Tables 9 & 10.

Table 9. Example of a procedure taken from the activity texts of Geography (1)

AIM Make a model of the Earth’s layers

EQUIPMENT 
AND MATERIALS

–  Plasticine in various colours
–  Toothpicks
–  Small pieces of card

METHOD 1.  Make the core by rolling a ball of red plasticine.
2.  Cover the ball with a layer of yellow plasticine for the mantle and then 

brown plasticine for the crust.
3.  Cover the ball with blue plasticine for the oceans and then make the 

continents using green plasticine.
4.  Cut the ball in half to show the different layers.
5.  Label each layer using the small cards and toothpicks.

Table 10. Example of a procedure taken from the activity texts of Geography (2)

AIM Make a Roman helmet

EQUIPMENT 
AND MATERIALS

–  Helmet template
–  Card
–  Gold and red paint
–  Glue

METHOD 1.  Cut out the template. Stick the pieces on the card. Cut them out.
2.  Paint the crest red. Paint the other pieces gold.
3.  When the paint is dry, cut strips into the crest.
4.  Stick the pieces together.
5.  Show your helmet to your classmates.

Finally, we could also mention other minor genres such as arguments and 
discussions found in the Social Science textbook analysed. However, and given the 
limitation of space in this paper, readers are referred only to the most frequent genres 
found both in the expository and the activity texts.
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9. METHODOLOGICAL CHALLENGES AND GUIDELINES

As a result of this linguistic analysis, some methodological challenges and 
guidelines to help teachers with the implementation of genres in CLIL Primary 
Education can be drawn. On the one hand, and as pointed out at the beginning 
of this paper, these genres or types of academic texts are extremely elaborated both 
in terms of structure, grammar and lexis. This fact certainly makes it difficult for 
Primary Education students to access content, which means that they need to 
struggle to fully understand not only content but the way in which the foreign 
language is specifically used to convey meaning in CLIL subjects. In this paper, some 
methodological guidelines are proposed so that teachers can help their students to 
succeed in their endeavour to master the academic language used in these texts and 
eventually help them to better acquire subject content.

In relation to the types of texts or genres found in the expository texts in 
the textbook analysed and given the relevance of Geographical information 
reports in terms of recurrence, structure, and grammatical and lexical features, 
implementation of information reports should be promoted at school. Information 
reports can help students to not only learn how the most relevant linguistic aspects 
work within these texts but also to extrapolate how information is structured in 
them for other curricular contents such as Natural Science and ultimately learn 
how to better organize information. In this vein, it would be advisable for teachers 
to highlight the specific language features of these genres when using the texts in 
their classes in order to support students with difficulties when accessing content. 
This will definitely help students crack the genre code and make these academic 
texts and the subject content more understandable. Additionally, information 
reports are usually accompanied by labelled illustrations, diagrams, graphs or tables 
that support the information in these written texts. But these texts frequently 
include graphic organizers as extra informative items that need to be interpreted 
with some help on the part of teachers. What most CLIL teachers do first in their 
classes when they start a lesson is to have their students read texts and use graphic 
organizers as a means to complement the information in texts. However, a suitable 
tip for CLIL teachers to better exploit genres could be to start lessons with some 
basic information such as some key words related to a selected topic displayed 
in a picture, diagram or graph and use this information as a point of departure 
to later build the rest of the information students need and have in these texts. 
Thus, from this basic structure, teachers can progressively add more details such as 
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elaborated explanations or definitions. In this sense, this is much related to the idea 
of scaffolding, where graphic organizers play an important role. Graphic organizers 
such as diagrams and word maps should certainly be included at the beginning of 
units in CLIL lessons and not as simple assignments in the activity texts as seen 
in the textbook analysed since they can be an added value to the teaching of both 
content and language in a CLIL subject.

On the other hand, and as discussed above, definitions are of great relevance in 
information reports since they provide key information about different topics in 
Social Science. In this sense, it is highly recommended the use of PIFs (Personal 
Idiom Files) or “glossaries created by learners which provide words and definitions 
as well as examples of words or phrases in a context where the meaning of the 
word is clear”. (Dale, Es & Tanner, 2010, p.56). This is because of the importance 
of definitions in these academic texts especially in information reports since they 
typically provide key information in the different topics in Social Science. Moreover, 
teachers are suggested in this paper to promote the use of PDFs (Personal Definition 
Files), which provide students with their own repertoire of different ways to define 
the same disciplinary term according to the variety of ways found in other Primary 
Social Science textbooks. Additionally, a glossary that includes pictures of those 
difficult disciplinary terms may also be welcome.

Also in the expository texts, some other relevant genres or types of texts can 
be found: period studies and recounts. They are structured according to a time 
sequence, so the highlighting of specific language features like human participants, 
time markers and verbs in past tense as specified in tables 11 & 12 can help students 
identify the main events within the text. In any case and considering the kind of 
information reports and recounts analysed, it would be interesting to have more 
authentic texts in the CLIL textbook analysed since it gives the impression that 
most of these texts have been simplified.

In terms of activity texts, procedures are the most relevant types of texts found 
in this analysis. They follow a specific pattern that students have for long used 
throughout their schooling years. But procedures include many instructions used 
in imperative mood that students don’t know. Thus, the use of pictures to convey 
the meaning of verbs in procedures should be promoted as this combination of 
visual aid and text can help students to better understand instructions. Moreover, 
students typically elaborate materials that can be presented later to their teachers, 
peers or other stakeholders in their educational communities. So, some signpost 
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language for students to make their oral presentations masterfully would also be 
helpful in these texts.

On the other hand, and in general when addressing genres in content subjects 
in CLIL Primary Education, teachers are also encouraged to use text deconstruction 
(Martin, 1999) in order to facilitate students’ learning. This complex process 
involves firstly raising awareness of genres in general as academic texts. Secondly, 
identifying the most predominant genre and other embedded genres used in a 
text. Thirdly, illustrating how texts are structured and what specific language 
features have according to each genre’s goals. Fourthly, breaking texts into smaller 
chunks of language with the purpose of language simplification and better 
information management in order to facilitate content acquisition. Fifthly and 
lastly, putting all these chunks of language back together to eventually gain a 
suitable and accurate understanding of both language and content.

Finally, it should be noted that a close collaboration of content teachers with literacy 
teachers is of paramount importance for reviews of the different genres’ grammatical 
and language features in order to reinforce second language learning. The presence 
of different genres in CLIL subjects and the difficulty that language entails in these 
academic texts pose great difficulties to Primary Education teachers, who must be well 
trained in this specific language and better equipped with the necessary pedagogical 
tools to help students how to 
navigate CLIL texts. As a result 
of this research, some valuable 
information about structural 
and specific language features of 
Social Science genres in the 4th 
year of Primary Education has 
been collected. This information 
can be used by both content 
and literacy teachers in order 
to make students’ command of 
the academic language used in 
these texts improve. Please, see 
Figure 1 below for details of those 
structural and language features 
of genres found in this analysis.

more info
Please, use a smartphone app to scan the QR code or 
use the link below to learn more about the structural and 
language features of Social Science genres in CLIL Primary 
Education.

Figure 1. Structural and language features of Social 
Science genres (Geography and History) in CLIL 
Primary Education. Source: https://drive.google.com/
open?id=1w76wa-uGZSI4QQ9lB20vF9WHefxDOYcl
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