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Abstract

The main purpose of this paper is to propose a tmpand exhaustive person-
orientation syllabus for a range of lessons suitethe needs of a particular group of ESP
learners. As a result, a questionnaire and a t@gt been designed to find out students’
opinions about learning English in a foreign langri@lassroom and their attitudes towards
speaking English, as well as to gather informationthe learners’ general background.
Furthermore, it examines how an adequate approachbe designed and the different
strategies implemented, both communicative andvantinal, in order to enhance students’
attitudes towards the practice of oral communicativEnglish.
Key Words: Applied linguistics, ESP, Curriculum Design, Syllsh Needs Analysis,

Methodology, Objectives, Negotiation, Materials drethniques.

Resumen

El propoésito principal de este trabajo consisterggresentar un exhaustivo plan de
estudios para una serie de lecciones adaptadasredasidades de un grupo especifico de
estudiantes (IFE). Como resultado, un cuestionatio test han sido disefiados para conocer
las opiniones de los estudiantes acerca del amaeddel inglés en una clase de lengua
extranjera y sus actitudes hacia el habla ingkesiagomo para recoger informacion sobre los
conocimientos generales de los alumnos. Ademéasstentrabajo planteo el disefio de lo que
podria ser un enfoque correcto del curso a traeédifdrentes estrategias de motivacion y
comunicacioén, con el fin de mejorar las actitudedad estudiantes hacia la comunicacién
oral de la lengua inglesa.
Palabras Clave:Linguistica aplicada, IFE, disefio curricular, ptenestudios, andlisis de las

necesidades, metodologia, objetivos, negociaciatenales y técnicas.



Abbreviations

ESL English as a Second Language — ISL Inglés c®agunda Lengua
ESP English for Specific Purposes - IFE Ingléspanes Especificos
EAP English for Academic Purposes — Inglés parag-ihcadémicos
EMP English for Medical Purposes — Inglés para $-iMédicos

EGP English for General Purposes — Inglés parssFBenerales
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0. Introduction

It is widely accepted that use of the English laggiis expanding continuously across
the world. As a result, more and more people a@rested in learning and improving this
global language, which has become one of the nmeefulitools for success in our lives. In
this contribution | shall develop a syllabus degigacess for ESP learners seeking to be able
to communicate fluently in English in order to irape their abilities as medical teachers.
Here, in my study of English for Medical Purposiesnceforth EMP), | shall address a group
of learners composed of ten Spanish medical teadietween thirty and fifty-five years old
and | have designed a syllabus according to themds. Thus, a syllabus for a potential ESP
course has been developed through a curriculungri@socess.

Firstly, in order to move from the general to thmedfic, | introduce a theoretical
approach to applied linguistics in order to expliie meaning of the term applied linguistics
as well as its different levels. Subsequentlyutigtthe divisions and subdivisions of English
for Specific Purposes (ESP) as well as its maitufea and key aspects, such as Curriculum
Syllabus design, needs analysis, selection anduptimth of materials, methodology and
evaluation. Accordingly, | start by analyzing theaning of the term syllabus as well as the
different parts of the curriculum design processeolaon principles, goals, environment and
evaluation. Once | have explained the complex @®aé# Curriculum Design, my aim is to
study syllabus typology, which can be divided ithoee different types: Grammatical or
structural syllabuses, Functional-notional syllabasid Process/task-based syllabus.
Nonetheless, although the particular syllabus erpldere covers the features of each, it
mainly focuses on a Task-Based Syllabus, which lves the teacher and the learners
working together and making common decisions amptnmeions regarding some of the parts

of the curriculum design process.
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In the second part of this contribution, after gmag the theory in depth, | shall focus
on the practical part of my work. In this sensepall-scale study involving a thorough needs
analysis has been carried out, in which | haveidensd the present proficiency, future needs
and wishes of the learners. The needs analysisiged into pre-analysis and post-analysis.
The pre-analysis was carried out during the seterd of the 2013-14 academic year, while
the post-analysis will be addressed at the enchefcburse. In the pre-analysis, students
performed an upper-intermediate level test andrapteted questionnaire about the general
and particular aspects of the language in orddretp me to gather information about their
general background. Thus, | have collected data filve questionnaire and test results and
represent them by means of different diagrams.rAfeeefully studying the results, | have
been able to elaborate the syllabus design of aR Edlirse.

To finish with the practical approach of my studyshall explore the methodology,
materials, techniques and linguistic aspects tbaldcbe used during the course. Within this
ESP course, each activity is based on the studsp&gific area and it is directly related to
the needs of the students. The method to be engplbyethe teacher is a communicative
approach and the interaction between the teactteteanners plays an important role in the
methodology of the course. Moreover, the selecbbmimaterials and techniques must be
elaborated very carefully, which underscores tleadaching importance of the teacher as a
figure. The materials selected are mainly textslacuments used in specific academic or
professional contexts and they are written in #negliage it is actually used. In addition,
although there are several techniques that may geeat use in an ESP course, | selected the
ones | considered to be most relevant to my stgdgrajects and assignments, case studies,
discussions and role plays. Regarding the linguaspects, | shall focus especially on the use
of vocabulary and its three different types: techhisemi-technical and general; as well as

on the improvement of pronunciation.
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At the end of this project | draw some conclusiansl address any results that might
arise during and after completing the course, aglproblems of negotiation or a possible
weakening of the teacher’s figure. Nonethelesscesithe course has been designed
exclusively according to the needs of this particidroup of learners, there should be no

impediments to putting it into practice.

1. Theoretical Framework in Applied Linguistics
1.1 A general approach to applied linguistics

As an introduction to this section, | would like raise the following question: what do
the terms Applied Linguistics and second languagguigition mean? The answer to this
guestion is a key ingredient in order to understtred present contribution. According to
different authors (Ingram 5; Strevens 14; Palme), lifie term Applied Linguistics
encompasseseveral definitions: Appliedlinguistics is the study of linguistic issues whose
contents may be used to improve the theoreticalpaactical work in disciplines that include
the use of language. It is therefore a multidiscaly approach that develops a methodology
to solve specific language-related problems.

Thus, although the term Applied Linguistics reféwsa broad discipline that covers a
wide range of aspects, below | shall mainly focustlee learning and teaching of foreign
languages. Helping others to learn foreign langsidgepends on who we are or, rather,
where we are in the power structure on which edoeal planning rests” (Bell 24) and there
are at least four levels of responsibility and uefice, each with relatively well-defined
problems to face and solutions to propose:

1. Political Level

2. Linguistic Level

3. Psychological Level
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4. Pedagogical Level

Despite this, here | am only interested in the distic level, represented by three
agencies called Pure Linguistic, Applied Linguisticd Sociolinguistic. However, again in
order to be more specific | shall focus on the agesf Applied Linguistic and its issues and
outputs (See appendix A)

One of the three secondary levels into which theuistic level can be subdivided refers
to the activities of Applied Linguists who attemipt seal the gap between the theoretical
preoccupations of descriptive linguistics and tihacpcal needs of the classroom, where a
pedagogical grammamay be used by the instructor as a source ofatatat the language.
Thus, with these theoretical aspects of an appraachApplied Linguistics in mind (See

appendix B), | have developed an ESP course fdtsatfuough a syllabus design process.

1.2 Divisions and subdivisions of ESP

ESP stands for English for Specific Purposes aagmt at satisfying the specific needs
of learners. An ESP course is therefore a techrfigueaching English to students who need
it for a particular purpose and, in the presenecése medical instructors interviewed need
this kind of course for their classes.

ESP has now become an academic discipline recajbizenternational agencies such
as the UNESCO or the British Council and it consi$ the core of many courses offered to
professionals, university students and teacheras€yently, the term ESP is today a well-

established branch within English Studies. The safESP covers a wide range of contexts

! Pedagogical grammar This seeks to present an existing model in a farich provides the teacher or
syllabus designer with access to the theoreticadjiris of the descriptive grammar in order to fah@ basis of

language teaching syllabuses and materials. (Bgll 3
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and as a result it has been classified in diffevesigs. One of the most general ones is the
division of ESP into two groups:

» EOP (English for Occupational Purposes): courseprafessional purposes related to

the use of language at work.

» EAP (English for Academic Purposes): courses farcational or academic purposes

related to the study of a particular discipline.

Notwithstanding, | feel that we still need to be rmi@pecific and must try to analyze
other classifications of English for Specific Pusps, where we find abbreviations such as
EVP (English for Vocational Purposes) or VESL (Vimoaal English as a Second
Language). Although the above classification issidered to be the main division, there is
another one that depends on the nature of therggidgpecialization:

» EST (English for Science and Technology)

* EBE (English for Business and Economics)

» ESS (English for the Social Sciences)

These distinctions may be also subdivided into knakranches devoted to the study of
English for medical studies, English for psycholatydies or English for experts, secretaries
and teachers. For instance, within English for Arait Purposes the main study area is the
EST, followed by EMP (English for Medical Purposem)d ELP (English for Legal
Purposes). Thus, the syllabus | propose here sdbas an EMP course in that it offers my
participants ample and highly specialized knowledfi¢he terminology used in healthcare
and it also strengthens participants’ communicatimmpetencies.

In order to provide a better understanding of teeegal divisions and subdivisions of

ESP that have been mentioned previously, | hawerdegp the following diagrams:
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EFL MAIN
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Figure 1 (Source: Author)
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Figure 2 (Source: Author)
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As has been explained, there is a huge varietySéf Eourses for different purposes and,
despite having different classifications, it is #pecific situation of the students involved that

will determine the content and methodology of ecmiwse.

1.3 Features of ESP teaching

One of the main characteristics of ESP is textymmlat the oral and written levels and
also the way in which these texts are used withiinseipline or profession in particular. All
these key aspects such as the methodology, lingaispects, materials and techniques of an
ESP course will be studied in greater depth inige@: Syllabus design for an EMP course.

The teaching of an ESP course requires prior patiparby means of needs analysis in
order to estimate the knowledge and skills the esitgl must acquire, the diverse texts and
tasks they must master, the situations in whicly thiél participate, and the different roles
they will assume after completing the course. Adcaly, | shall discuss the different
features that define my ESP course and differenitatrom General English courses. The
following aspects are the pivotal factors | havenieoin mind when developing my activity
and they are the key steps in ESP teaching:

1. Curriculum Design

2. Needs Analysis

3. Selection and Production of Materials

4. Methodology

5. Evaluation

1.4 The curriculum design process
In what follows | shall examine previous steps BFEteaching and will start with the

Curriculum Design Process since this representbdbis of the study.
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First, it would be important to specify where thdlabus comes from. In this sense
Janice Yalden provides an accurate and precisait@fi of this term: “[...] the syllabus is
now seen as an instrument by which the teacheh, thé help of the syllabus designer, can
achieve a degree of ‘fit' between the needs and afrthe learner (as a social being and as
individual), and the activities which will take plin the classroom.” (14) In other words, a
syllabus is a particular scheme within the CurdoculDesign Process that is developed for a
particular content and that represents a plan @twshto be achieved through our teaching
and our students’ learning. According to Widdowsibris possible to identify two different
approaches to this term:

1. Position-oriented syllabus. This is based on thieréusocial role and its focus is on
the satisfaction of the needs of human resourcethi$ case, educational success is
directly related to the socio-economic well-beiddhe state.

2. Person-orientation syllabus. This is based on iddal development, which allows
for a greater degree of divergence and is lesssxton productivity. (23)

Furthermore, a syllabus is a procedure within tlheeri@ulum Design Process in which
there is a series of demands (principles, needsanilonment) to be met so that students’
learning becomes efficient and effective. Withiegl elements, many aspects are developed,
such as assessing and improving students’ know)edgealifferent skills of teachers and the
different resources and principles of teaching &aining. In addition, learners can also
present and recognize their shortcomings and trgvercome them. However, one of the
most important aspects of a Curriculum Design Bedethe goals and objectives of learners
and teachers and this is the process involved isytigbus.

In the figure below, which is about the Curriculudesign Process, John Macalister
represents the different stages of the processefisaw the general goals at the center of

everything.
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Principles

1 — Content and Sequencing

EVALUATION

1,7 2 72 —Format and Presentation

GOALS

3 7> 3 —Monitoring and Assessing

Needs Environment

Figure 3 A model of the parts of the curriculum design psscganguage Curriculum Desig)

As can be seen in the figure, surrounding the eiafl goals there are another three

sections that also belong to the syllabus procedshese also play an essential role:

1. Content and Sequencing: “Represents the itemsato i@ a course and the order in
which they occur” (Macalisten.anguage Curriculum DesigR). This means that
there is something useful for learners and, asaltrehey are able to develop their
own control of the learning process. Accordinghgyt must be aware of their learning
achievements and such learning will include allgki#is required for them to master
the intricacies of a language.

2. Format and Presentation: “This is the part of tharse that the learners are more
aware of. It is important that it's guided by thesbavailable principles of teaching
and learning” language Curriculum Desig@). This part consists of the different
techniques and materials used to help the studettigir learning.

3. Monitoring and Assessing: “The need to give attantio observing learning, testing
the results of learning, and providing feedbackhte learners about their progress”
(Language Curriculum Desigh).

To complete the different parts of the Curriculuresigin Process, the figure depicts a circle

called evaluation, which encompasses all the diffemdividual elements and represents an
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extremely important step inasmuch as we, as tescsleould focus on each part of the course
and then ensure that everything is as it shouldoheconversely, determine whether

improvements are required.

1.5 Syllabus typology

After studying the different parts of the CurricoluDesign Process and the particular
meaning of the term syllabus, it is important toxsider that there are several types of
syllabus such as Grammatical or Structural syllabud~unctional-notional syllabus or
Process/Task-based syllabus. Each of them hascHispeirpose and uses different methods
to teach a language. Nevertheless, although theseoplan addressed below has been
designed as a process/task-based syllabus, itpoies some features of the other two. A
syllabus of any kind usually provides some contookr the learning process by the
institution or teacher, although in some instarem®@grol can and should also be exercised by
the learner. This is why the course proposed heae focused on a process/task-based
syllabus, where an adult group of learners may beenmotivated than in other kinds of

syllabus.

1.5.1 A task-based syllabus and the increase in nidtion

According to Breen, “The wor@rocessin the termprocess syllabusdicates that the
important feature of this type of syllabus is tlitatocuses on HOW the syllabus is made
rather than WHAT should be in i{85) For this reason, | consider that this kind of pemgr
is the most appropriate for a group of medicalrutdbrs wanting to learn English as a
second language. A task-based syllabus involvesteéheher and the learners working

together so that they can make common decisiorsrdag some parts of the curriculum
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design process. In other words, this type of sylfatonsists of a negotiation between teacher
and learners and is usually known as a negotigiéabss.

This negotiation fosters a positive attitude indstots regarding their learning and it also
increases their motivation. The world is changihg dizzying rate and learners are in a quite
different situation from former times because thag now be much more active in class and,
as a result, participation and communication ineeed herefore, the increase in learners’
motivation is extremely important since it is thenpipal impetus for starting to learn a
language as well as the driving force behind atpesattitude towards the development of
oral communicative competence. Thus, motivatiometon a language becomes one of the
most crucial factors that will influence learnessiccess in the ESL classroom and | consider
that a negotiated syllabus would be essential teigege this environment in the classroom. In
addition, in this course learners’ needs have & hpurgrity in that they can be changed and
improved, depending on the circumstances in whiehdourse is offered, and participants
might therefore feel more comfortable and motivatbdut their own learning process.

With a negotiated syllabus, learners play a cemtig in the learning process because
they themselves will be able to decide how theytwarhearn English. For instance, because
they are medical teachers, they are well informedutithe aspects to be learned by their
students and, also, which skills are the most ingmbifor achieving this. Of course, we must
not forget the importance of the teacher’s roleasihe or she must agree with the students
and help them deal with any problem. To gain a ggneéea about what a process syllabus is,

the following figure may be useful:
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of tasks

/A series of Iessor\

/ A course \

/ A specific language / \
subject curriculum

A wider educational curriculum \

Figure 4 A Process Syllabud anguage Curriculum Desigh50)

As noted by Breen and Littlejohn, a negotiatedadydls involves the following steps:
1. Negotiating the goals, content, format and assasisafi¢he course
2. Implementing these negotiated decisions
3. Evaluating the effect of the implementation in terof outcomes and the way the
implementation was performed. This should therefeagl to a return to the first step

(30-31)

2. Practical Framework
2.1 My course design

This study seeks to propose a complete and exkhaystrson-orientation syllabus for a
range of lessons suited to the needs of a grolg&ef learners. A small-scale study has been
performed involving a particular group of Spanisedical instructors who are not unfamiliar
with English but who first entered into contactiwibhe language many years ago.

As explained before, and in agreement with Hutaimnsnd Waters, “A syllabus consists
of integrated series of teaching-learning expessenavhose ultimate aim is to lead the

learners to a particular state of knowledge” (6%¢garding the specific syllabus proposed
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here, it focuses on the needs and goals of theskcahenstructors who urgently need to
improve their command of English for their professil teaching duties.

Although this group of participants must expandrtkeowledge of grammar, the most
important goal is for them to be able to expandr th@cabulary. Currently, English scientific
vocabulary can be found in nearly all medical boggtent, bypass, ejcand hence teachers
must know the meaning and usage of that termingladgych may prove to be extremely
complex for their studentdMly syllabus has been elaborated for a five-monthogdeof
lessons and the course consists of four hours pekwn Saturday mornings. At the end of
this elective course, students will obtain a dipomndicating the number of hours of

attendance on the course together with a gradeandg their effort and interest.

2.2 Participants

The syllabus was designed for a group composeeno$tudents whose mother tongue is
the same. The learners are Spanish medical instsulsetween thirty and fifty-five years old
who are currently teaching two different subjec¢tsstology and Biology- at the School of
Medicine of the University of Salamanca. All of thehave some general goals aimed at
enhancing the quality of their lessons such asawipg their oral output and the acquisition
of technical vocabulary through listening. As aufgsthis EMP course can be very
effectively based on a list of competencies thaséhparticipants suggest they want to be able
to develop in English. Thus, Learner Autonomy iseg feature in this syllabus design since
it allows learners to take control over their leagnprocesses. In other words, these medical
instructors play an integral role in choosing thearning content since they are professionals
whose only needs are improvement and learning. Mere they are different from any

group of university students inasmuch as they atamerested in obtaining a grade, but in
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improving their own learning and they are usuallycim more motivated than other types of
learners.

Furthermore, the effect of instruction on the rateicquisition might prove to be more
positive if these students receive the influenceattiral exposure or can become immersed
in English abroad. According to Jasone Cenoz, ahxposure provides not only a positive
effect but also has a specific effect on fluencg aommunicative strategies and students
who have a low level of proficiency benefit mor&%)L Unfortunately, the particular group
included in the present study will not be ablerawél abroad because of their teaching duties

but they will have some lessons with a native teaainorder to compensate for this.

2.3 Needs Analysis

In needs analysis, the course designer considensrésent proficiency, future needs and
wishes of the learners and, as noted by Paul NamonJohn Macalister, there are three types
of needs: lacks, wants and necessities. The refulteeds analysis is a realistic list of
language elements, ideas or skill items that welldovered in the course (Macalist€ase
Studies3), and, in the course addressed here, the neatisi is divided into a pre-analysis
stage and post-analysis stage.

* Pre-analysis> during the second term of the 2013-14 academic, yEaticipants
performed an upper-intermediate level test and d¢et@gp a questionnaire about
general and particular aspects of the English lagguAs a result, it was possible to
gather information about the learners’ general gemknd and elaborate the needs
analysis.

Regarding the results of my study, the box beloamghthe information acquired in the

pre-analysis stage. On studying the results ofgtiestionnaire (See appendix C), | realized

that all ten medical instructors had the same gaatshad common interests, although here |
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offer the results of the questionnaire completedobly one of the participants in order to

provide a general idea of the results:

» Participant: Forty-three-year-old Spanish-speaking female sétve command of English pre

intermediate.

* Purposive Domain Occupational and academic—to teach the subjecHisfology in the
Medical degree using books and materials in Englist also to be able to elaborate written
assignments as well as to be able to understandcamadnunicate in English when attending
different conferences or debates.

» Setting Classrooms in the School of Medicine (Universdy Salamanca), conferences pr
debates.

« Interaction: Mainly with university students but also with ethteachers.

124

* Instrumentality : Spoken and written, productive and receptive Umgg. Face-to-face
encounters.

» Dialect: Understand and produce Standard English

* Communicative Events teachers being able to communicate with student$ to explain

English technical language found in medical bookhéem.

Once the group of medical inductors had answeredjtlestionnaire, they completed a
twenty-question test about grammar and vocabulagneral data about the test results can

be seen in the following diagrams:
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Right Answers
0%
m0-5
m5-10
=10-15
m15-20

Figure 5

The above diagram shows that six out of ten peapkvered between ten and fifteen
guestions correctly and, as a result, the averaayk hes at intermediate level. By contrast,
there were three people who answered from fift@etwenty questions correctly and only
one person answered fewer than ten questions dgrrébe following diagrams offer more

specific information about the test results:
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Grammar Results

100%
90%
80%
70%
60%
50%
40% B Grammar Results
30%
20%
N E
0% T T T T T
Present-Past Question  Countable, Pronouns, Making Relative
Tenses Tags Uncountable Adjetives & Comparisons  Clauses
Nouns Adverbs
Figure 6
Vocabulary Results
90%
80%
70%
60%
50%
40%
30% m Vocabulary Results
20%
10%
Adjectives  Weather, Making Common Technical & prepositions
with -ed and Appearance, Adjectives Expressions Scientific
-ing Food &  from Nouns Words
Cooking

Figure 7
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Figure 6 shows data pertaining to the results @fgitammar exercises. Although they are
not unduly poor results, the students must impiaain aspects such as the correct use of
pronouns, adjectives and adverbs as well as thefuséative clauses.

As can be observed in Figure 7, the results reggrdocabulary are not bad either but
the fewest correct answers can be found in thecesesy on technical and scientific words and
the exercises on prepositions. Thus, the teacheuldhstart the course with a thorough
review of the students’ prior knowledge to encoerdigem to remember the four skills as
well as to establish a comparatively equal levelvben all of them. After this, they will
focus in particular on learning scientific vocabyland improving pronunciation.

* Post-analysis> At the end of the course, there will be a supexvigroup discussion

for the participants to exchange views and opiniamsl finally learners will perform
a test and the teacher will interview them indiliyi to be able to make a deeper
analysis of the course and determine the efficiemzy productivity of the syllabus as
regards the learners.

After careful scrutiny of the participants’ answdraow describe four different stages of
the syllabus according to the questionnaire andréssilts. The four stages are purposes or
goals, contents, ways of working and evaluatiod, @hof them can be negotiated.

1. Purposes. The homogenous group of learners, cangten medical instructors, had
some explicit major goals. These instructors useifip medical texts every day and such
texts contain many English words, expressions aptheations, such agssels and arteries
cells or surgical treatmentsand they increasingly make use of texts writtealusively in
English (English being the global language) andthezefore interested in extending their
vocabulary, focusing especially on scientific issuBlonetheless, these are not their only

goals. For instance, before learning such speeifeabulary, they have to know the basics of
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English grammar and they also have to be able tenstand and interpret different texts
properly.

2. Contents. The focus of the lessons is to improvgli&imas much as possible in terms
of medical language. It is clear that reading goelaking will be the skills most developed
because the participants usually have to pronosoge words in English, or even read parts
of texts to the whole class on an almost daily$asd their pronunciation must therefore be
as good as possible because they are probablygfaclarge number of students who may
well have a very high level of English. Despitestht is important to stress again that before
learning complex aspects, the bases must be wellskn

3. Ways of Working. The work to be carried out is amenportant aspect. At the end of
the first month, learners will discuss the diffdrerays of working with their teacher during
the course. However, since they themselves areimdsactors, it may be very difficult for
them to tell the teacher what to do and, consedpeteiachers should start the course by
introducing their own points of view because they supposed to be the expert and should
not allow themselves to be influenced by learnemhions. As noted by Hattie, “Teachers
are better decision-makers and can identify whatsd®s are important and which are less
important decisions” (6). After this, the studeats able to negotiate.

4. Evaluation of the effects on the learner’s langualgiity. In this section the learners
must complete different exercises and make oragmtations to boost their self-confidence.
They are not interested in obtaining a grade; thdy need to be aware of their progress and
personal improvement. The teacher will also inawthem privately in order to gain a better
understanding of the learners’ progress and hehervdll be able to realize whether any
improvement should be made. Recall that this islaative course which principally benefits
the learners, who opt to participate in it becaiige important for their jobs as medical

instructors.
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3. Syllabus Design for EMP Course

After carefully analyzing the results of the neealsalysis, | have elaborated the
following table which represents the format of tessons and units of the course based on
the participants’ needs. Table 1 illustrates how tourse will be delivered, although the
syllabus may be subject to change, depending onndgotiations between teacher and

learners:

[Pre-Analysis: test and questionnaire carried out months befarestirt of the course]

1*' Month (Without Negotiation - 16 hours)

Hours  Activities

1-4 : Review of prior knowledge (grammar, vocabylkand the four skills)

4-10 : Basic grammar exercises

10-14 : Reading of several texts

14-16 : Negotiation

2" Month 3 Month
Week 1&2 : Scientific vocabulary Week 1&2 : Improving pronunciation
(50 words) 0 Visiting places

0 Meeting an important visitor
Week 3&4 : Applying these words to texts Week 3&3ral presentations
4™ Month: Re-Negotiation 5" Month
Week 1&2 : Increasing vocabulary Week 1&2 : Doubts and questions
(200 words)
Week 3&4 : Working from medical books Week 3&4 :Hate & Tests/Interviews

Table 1
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This table represents a potential course whose foaus lies in the improvement of the
acquisition of technical vocabulary through listemand improving students’ pronunciation.
Nevertheless, since the course has not yet beelenmepted, some aspects can be modified

when teacher and learners negotiate in the future.

3.1 Objectives

* The first month of class is more extensive in igdads than the others in that the
teacher will follow a set of different activitie®n the first day learners will review their prior
knowledge in order to recall and become re-fam#ed with certain features of English they
learned some years previously. Over the next tws dlae teacher will give the students a
wide range of grammar exercises for them to undedsthe structures of future texts and the
learners will also read several texts aloud tot §teacticing their pronunciation. Finally, the
last weekend of the month, students will finishith@onunciation practice and will also
negotiate the most important aspects to be addtdsséhe remaining months with their
teacher. According to Macalister, in a negotiatidbhe teacher and the class members list the
activities and parts of the course on the board,thaen working in small groups discuss what
should be removed from the list, and what shoul@ddded to it. The groups report back and
the list on the board is revisedl’anguage Curriculum Desigh51) As a result, my course’s
negotiation between teacher and learners will volédl these steps and both parties will rank
the items in the list and fit them into the clasbexlule. This schedule then becomes the
timetable for the next eight weeks although it banrenegotiated if problems or difficulties
arise.

* In the first two weeks of the second month, stuslenli start learning some scientific

vocabulary. At this point they should learn the ragpmately fifty most common words that
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appear in medical books, after which they will gphlem to different texts (weeks three and
four).

* In the third month, students will improve their pumciation under strict supervision
by a native English-speaking teacher. They wilbalsit different places of interest and then
comment on them, and they will also make arrangésnfen meeting an important visitor in
order to improve their speaking fluency and be adesly prepared for future debates. Over
the remaining weekends of the month, they will perf oral presentations in pairs to get
used to and overcome any issues of stage fright.

* The fourth month is essential because it is the tivhen renegotiation is carried out
and is when teacher and learners can discuss amd dliferent opinions again. The main
purpose of this period is to overcome any previdifisculties or problems and allow any
necessary changes to be made. During weeks onetvamdstudents will learn more
vocabulary (up to 200 words) while during the othgo weeks they will bring their own
texts for a deeper analysis of any problematicspart

» Weeks one and two of the last month will be devatedclarifying doubts and
answering questions about the issues engagednallygiduring the last two weeks of the

course learners will perform a test and the teaahiemterview them individually.

3.2 Methodology

All teachers have their own particular teachinghnods and may use different kind of
materials. Nonetheless, as pointed out by Goodthere are some essential qualities that a
good teacher must have: “Expert teachers can fgeatisential representations of their
subject, they can guide learning through classraateractions and they also are able to
monitor learning and provide feedback. Moreoveeythan attend to affective attributes and

can influence student outcomes t00.” (28)



Garcia |28

Regarding methodology, in this EMP course eachvifictis based on the student’s
specific area and has a real purpose related tagbds of the students. All these needs are
determined by the real situation in which the tartipipants will use the English language. In
this particular case, they will be real situatiordated to the teaching context: in the
classrooms, meetings between teachers, tutoridls students... Moreover, the interaction
between teacher and students is also crucial, edlgeghen the teacher becomes a language
adviser and the students must contribute theirreapee and knowledge about the subject. In
English language teaching people now usually prafesommunicative approach to the
methodology and this is why the relationship betwésachers and learners represents an
essential aspect of my syllabus. Thus, the difiezdretween the ESP methodology and EGP

methodology can be found in the communicative psegpneeds and goals, and objectives.

3.3 Materials

“Teachers might be shown how existing materials bansuccessfully adapted and
exploited” (Little 9). Materials are anything thean be used to help language learners to
learn. Teachers of ESP must have a good suppliffefeht materials since they must know
how to select the most suitable and appropriate.ofiecording to Hattie, teachers “have a
multidimensional complex perception of classrootnaions” (6) and this perception helps
teachers to decide which the most appropriate maere.

Materials can be found in the form of textbooks,rkibmoks, cassettes, CD-ROMSs,
videos, photocopied handouts, newspapers, paragnapkten on a whiteboard; in other
words, anything that presents elements of or infoainout the language being learned. As
noted by Bell, materials have recently been divitkao two different types:

1. Content materials, which provide data and infororatitexts that illustrate the

language in use, dictionaries, grammars, etc. dndhagive direct access to the rules.



Garcia |29

2. Process materials, which provide the learner wirdmeworks’ for activities in which
the data and information provided by the contentemels can be applied and
practised. (44)

In an ESP course, the materials must be basedxts de documents used in specific
academic or professional contexts. Consequentlythis case learners will not have a
textbook because the teacher will provide them vditferent texts (articles, essays or
newspapers) in order to show learners languagsan(&ee appendix D)

Moreover, the classroom becomes the only oppostdortstudents to be in contact with
the language, and as a result the materials shmilgkal in order to maximize the use of
language. The teacher will also help them withedléht handouts or diagrams and he or she
might use game formats. Since the students mugbiegheir pronunciation, they will also
listen to some CD-ROMs and watch different videosvhich medical vocabulary is used.
The teacher may suggest that the learners usenteenét at home for extra help. For
instance, downloading and listening to a podcastoriPod or visiting websites such as
Youtubecan be very useful activities. By using good, appate materials students will
receive the encouragement and develop the motivagquired for learning. In addition,
teachers can choose between existing availablerialatedesigning their own materials or
modifying existing materials (a combination of frevious options). In my EMP course, the

three types of materials will be used.

3.4 Techniques
According to Bell, “there are at least nine ‘pagation techniques’ which can certainly
be adapted for use with advanced adult learned€) Lectures, exercises, in-tray exercises,

projects and assignments, case studies, incidategses, discussions, role playing and
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simulations. To be more concise, the following ¢albkpresents only the most useful

techniques that | consider that can be employeayiicMP.

1. Projects & Learners can visit a place of interest or meetmapoitant visitor in
Assignments order to practise the skills involved in discussiopersuasion and

explanations in face-to-face interactions.

Learners are given a problem and they must solvehiey realize that
2. Case Studies several answers might be right and they can prdbeirt analysis of

the problem and solutions to it via orderly disdoiss.

This is regarded as a vehicle for extending a E&rfluency rathe
3. Discussion than accuracy. Most discussions must be preparéateband if the

learners are not very advanced.

Role playing allows students to be much more pa#gtory and, in

|

4. Role Playing particular, with these activities learners can tlgveheir speaking an

listening skills. (See appendix E)

Table 2

By contrast, techniques such as lectures or exey@hould not be considered because
they do not offer the chance to engage in partioiyainteractions and, in the case of
lectures, learners must be skilled at note-takinghe present case, our medical instructors

are around forty years old and they have probaidithat ability for quick note-taking.

3.5 Linguistic aspects

The basic aim in an ESP course lies in the aciunisiof the four skills. Although
grammar is not usually considered a fundamentaabive, depending on the students’ level
the teacher should place more or less emphasis Aodordingly, | have included a grammar

review in my syllabus because students may haveaimgd certain grammatical
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misconceptions or difficulties that might interfaxéh the productivity and efficiency of the
other skills.

However, one of the most important linguistic aspdédave included in the curriculum
design is the terminology. There are three diffecategories or groups of vocabulary within
an ESP course:

1. Technical vocabulary: purely specific vocabulariiis consists of the lexical units of

a technical nature.

2. Semi-technical vocabulary: this consists of commanrds with a specific meaning

within each field or skill. It is usually abundantmedical texts.

3. General vocabulary: this is frequently used invegispeciality.

The vocabulary of each different group must be tstded within a specific context
instead of in isolation. Throughout the course stus will learn vocabulary from all those
groups, although they will focus especially on s&mshnical vocabulary. Although
vocabulary in ESP is a dynamic element that suppb#g language, an ESP course cannot be
only based on vocabulary learning; the situatiomish more complicated than that.

To conclude, communicative skills are also an dgdetinguistic aspect in ESP.
Depending on the needs of the students, in theranog@f an ESP course the teacher should
stress the four skills. If the teacher does noehevough time, he or she should deal with the
most relevant skill or skills. This is why I havensidered reading and speaking skills as the
most significant. For example, oral presentatiofishelp these medical teachers to improve
their pronunciation as well as to get over stagghfr However, acquiring a skill is always
more effective when the process involves interactoth other skills, and, consequently,
despite focusing on reading and speaking, we shmatidorget the other two skills: listening

and writing.
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4. Conclusions

To sum up, the process syllabus described in thigribution has been designed for a
group of medical instructors who urgently need ngpriove their skills in English. The
syllabus attempts to represent what might be alsigittourse for a specific group of learners.
To compile a syllabus, many stages must be madhalgether, such as needs analysis,
objectives, teaching methods and materials. Furtbee, a syllabus design also involves a
decision-making process and provides a long-temn pbr intended learning outcomes and
teaching methodologies. Thus, it is not a simplgmm but a complex one inasmuch as it
has many underlying processes and steps. It isriaao mention that | do not include any
of the assignments that all syllabuses must corb@icause we are addressing a future
potential course that has not yet been carried@ute the course has been put into practice,
| shall be able to elaborate the assignments reduir

Regarding the role of teachers, these should hdreedand in designing the syllabuses
on which their teaching programs are based instéduneing consumers of other people’s
syllabuses and this is what | have tried to defiartthis work. | have tried to design my own
personal syllabus for an exceptional and speciftig of learners and | consider that the role
of teachers in the classroom is decisive becawsertiust adapt the syllabus content to their
leaners’ needs and, as a result, they must dodoteae a new syllabus is to be designed
because with each different group of learners t@cfind themselves in contact with new
kinds of student. In this case, | have adaptedsiiabus content to the learners’ needs after
analyzing their test and questionnaire resultsfirat, | believed that this group of learners
had a fairly low level of English because mostwgrh had not studied English since they
were much younger. Nevertheless, it transpiredsbate of them had studied at the Official
School of Languages or had practised English viaéir tchildren. Consequently, 60% of the

learners answered almost fifteen questions coyréctthe twenty-question test, suggesting
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that they have an intermediate level. It is trus three of the learners exceeded the average
level and | noted that these students were intfectioungest. | therefore looked at the test of
the oldest person, who was almost fifty-four yeads and realized that he was the only one
who only answered fewer than ten questions cogretttherefore conclude that age is an
important factor role in this scenario and thisvisy | believe the course should start with a
general review of English in order to bring alld#ats up to more or less the same level.
Furthermore, although the grammar and vocabulayltewere similar, the vocabulary
results were more irregular. On the one hand, mb#te students had no difficulty in using
nouns as adjectives or answering questions abonimom vocabulary such as the weather,
food, or describing physical appearance. By contrds®ey found the correct use of
prepositions extremely difficult and only 10% oéthnswers in these exercises were correct.
In addition, although the students were ignoranthat time of certain scientific words |
believed they should already know, they will beeatiol learn all of them along the course.
Finally, | address certain peculiarities that mighe during the course. Although this
syllabus is suitable for the group of learners dbed here, it could be subject to certain
constraints owing to a lack of knowledge or expereewith it. Put simply, older learners or
certain students who have only experienced trasiticeducational systems might feel
themselves to be in conflict with this type of tei@ag program. According to David Nunan,
“[...] the majority of learners desire a grammatigddased syllabus with explicit instruction.
If teachers are planning to follow a non-traditibapproach, they may need to negotiate with
the learners and modify the syllabus with whichytlaee working.” (18) This is why my
syllabus includes a negotiation period at the enth® first month of the course in order to
plan what is to be done in the remaining monthsweéie@r, learners might not want to
negotiate among themselves because they might thatkthis is the teacher’s task. As a

result, another example of constraint is a possildakening of the teacher’s figure because
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he or she might be seen to have less status irytbe of the learners. In the present case,
however, since most are older than thirty this mikely to be the case. Likewise,
disagreement between learners could emerge betagenay have different opinions and
views and some of them might wish to concentrateeroa improving their vocabulary while
others might prefer to focus on other types of mwpment. To overcome such problems it is
essential for different opinions to be shared &adifers should give their own views as well
as accept others’ opinions in order to make thelevlearning process more fluid.

However, although all these peculiarities repregassible differences between several
different groups of learners, this specific syllabdesigned for a group of EMP learners
interested in improving their professional actestishould not offer serious obstacles since it
has been exclusively adapted to the learners’ naadsthese cooperate with and already
know each other. Thus, putting this potential ceunto practice should have highly positive
effects and the overall results of the course hapefully be very successful. | therefore
anticipate that the learners involved in this EMiarse will find it extremely useful for their

professional activities.
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6. APPENDICES

APPENDIX A

Language planning: levels, agencies and issu@ased on Bell 25)

Level Agency _Issues Output
1. Political

a) Pure Linguistic

Which model(s)

Pedagogic

2. Linguistic b) Applied Linguistic > to choose. What, 2> Grammars
c) Sociolinguistic when, how much

3. Psychological

4. Pedagogical

APPENDIX B

The Genesis of an Approach in Applied Linguistic§Based on Bell 29)

Linguistic inputs Psychological inputs

(information on language) (information on leamand learning)

Other inputs:
<+— | Administrative,

APPROACH Pedagogical, Political,
l Sociological, etc

Syllabus

\ 4

A 4

Applied Linguistics
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APPENDIX C

Sample of the questionnaire answered by the 10acaktiachers

English for Specific Purposes Course Questionnaire

Last Name:............................................... M o s
FIESUDAING: (... svusronenpinss 351855 5535588 sammermmens smmissmmmont mas
Date of Birth:....................................... ... Email: ...............
Permanent Address: Street..................... . .

City....ooooo

Country.......................

What would you suggest should be included in the course program that will be useful
for your job performance?

SIGNATURE Date

Salamanca, 25April 2014
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APPENDIX D

Although the test consists of twenty questions agopammar and vocabulary, | only show 4
grammar and vocabulary exercises as an exampla {fatal English--Upper Intermediate
book)

English for Specific Purposes Course Test
GRAMMAR
1. Choose the best alternative
-- I'm going to try and see my boyfriemderyany weekend
--EverybodyAnybodywas thrilled to see Naomi
--1 can’t get rid of this coldNothingAnythingseems to help
--I'd like to goeverywherissomewheréot for my holiday. | need the sun
2. Choose the correct alternative
--I've decided. I'm definitely noboundgoing toapply for that job
--We’'ll meef’'re meetingafter work at the café on the corner
--Shes getting’s boundto getthe job. She’s got the right experience.

VOCABULARY

1. Complete the table:

NOUN ADJECTIVE
intellect
art
jealous
lonely
responsibility
successful
importance
skill
frustration

2. Complete the questions with the correct preposans:

--What kind of job would you like to apply ................ ?
--What music are you most keen ...............?
--Do you feel passionate ..................... anything?

--What sports are you good ................ ?
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APPENDIX E
Mell Ehe New York Times
PHYS ED

Can Exercise Reduce Alzheimer’s Risk?
By GRETCHEN REYNOLDS

JULY 2, 2014 12:01 AMJuly 2, 2014 2:02 pm 110 Coemts

CreditKaren Kasmauski/Getty Images

A

PHYS ED
Gretchen Reynolds on the science of fitness.

Exercise may help to keep the brain robust in peapho have an increased risk of
developing Alzheimer’s disease, according to apimsy new study. The findings suggests
that even moderate amounts of physical activity mmelp to slow the progression of one of
the most dreaded diseases of aging.

For the new study, which was published in May irorfiiers in Aging Neuroscience,
researchers at the Cleveland Clinic in Ohio reedudalmost 100 older men and women, aged
65 to 89, many of whom had a family history of Adrer’s disease.

Alzheimer’s disease, characterized by a gradualthed quickening loss of memory and
cognitive functioning, can strike anyone. But stss have discovered in recent years that
people who harbor a specific variant of a genewknas the APOE epsilon4 allele or the e4
gene for short, have a substantially increasedafisleveloping the disease.
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Genetic testing among the volunteers in the newlystietermined that about half of the
group carried the e4 gene, although, at the sfatteostudy, none showed signs of memory
loss beyond what would be normal for their age.

Then the scientists set out to more closely exanmei volunteers’ brains.

For some time, researchers have suspected thakiAlehis disease begins altering the
structure and function of the brain years or evecades before the first symptoms appear. In
particular, it's been thought that the disease n#life accelerates the atrophy of the
hippocampus, a portion of the brain critical formuy processing. Brain scans of people
who have Alzheimer’s show that their hippocampi@mesiderably more shrunken than those
of people of the same age without the disease.

There’s been less study, though, of possible sagakin the brains of cognitively normal

people at risk for Alzheimer’s. One reason is thatjl recently, few interventions, including

drugs, had shown much promise in slowing or premgnthe disease’s progression, SO
researchers — and patients — have been reluctatdritfy markers of its potential onset.

But then some studies began to suggest that egaraght affect the disease’s progression.
A 2011 brain scan study, for instance, conducteddiye of the same researchers from the
Cleveland Clinic, found that elderly people witrete4 gene who exercised regularly had
significantly more brain activity during cognititests than people with the e4 gene who did
not exercise, suggesting that the exercisers’ bragre functioning better.

But that study looked at the function, not the cinte of the brain. Could exercise also be
affecting the physical shape of the brain, the aedeers wondered, particularly in people
with the e4 gene?

To find out, they asked the volunteers in their reeggeriment how often and intensely they
exercised. About half, as it turned out, didn’t rmawnuch at all. But the other half walked,
jogged or otherwise exercised moderately a fewdimesry week.

In the end, the scientists divided their volunteets four groups, based on their e4 status and
exercise habits. One group included those people the e4 gene who did not exercise;
another consisted of those with the e4 gene whexkdcise; and the other two groups were
composed of those without the gene who did or didegularly exercise.

The scientists then scanned their volunteers’ braimith particular emphasis on their
hippocampi. Eighteen months later, they repeateddtans.

In that brief interval, the members of the groupryiag the e4 gene who did not exercise had
undergone significant atrophy of their hippocamptidhiad shrunk by about 3 percent, on
average.

Those volunteers who carried the e4 gene but whalady exercised, however, showed
almost no shrinkage of their hippocampus. Likewisgth groups of volunteers who did not
carry the e4 gene showed little change to thepdgpmpus.

In effect, the brains of physically active volunteet high risk for Alzheimer’s disease
looked just like the brains of people at much lowsk for the disease, said Stephen M. Rao,
a professor at the Schey Center for Cognitive Newaging at the Cleveland Clinic, who
oversaw the study. Exercise appeared to have retecpve.
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Meanwhile, the brains of sedentary people at higk appeared to be slipping, structurally,
toward dysfunction.

“This occurred in a very compressed time frame,id sBr. Rao, who described the
differences in brain structure as “quite significan

How exercise was guarding people’s hippocampi remanclear, he said, although the e4
gene is known to alter fat metabolism within thaiiy he said, as does exercise, which could
be counteracting some of the undesirable effectiseo&4 gene.

More research needs to be done to better understaadinterplay of exercise and
Alzheimer’s disease risk. But even so, Dr. Rao,sdltere’s good reason to tell people to
exercise” to protect their memories. Many of usndtd carry the e4 gene, but everyone has
some chance of developing Alzheimer’s disease.

And if exercise reduces that risk in any way, DaoRaid, “then why not get up and move?”

Correction: July 2, 2014 An earlier version of this post misstated theetdf Stephen M. Rao.
He is a professor at the Schey Center for Cogniearoimaging at the Cleveland Clinic,
not an associate professor.

http://well.blogs.nytimes.com/2014/07/02/can-exazaieduce-alzheimers-risk/?ref=health

APPENDIX F
Several cards of small dialogues were given toesttgdto practise. They refer to everyday
situations e.g. at a hotel, at a restaurant, i@veltagent’s, at the cinema, in a clothes shop,

reporting an accident, at the doctor’s...

Situation in a clothes shop
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Situation at the doctor’'s

There are many role-play activities that are readlgful for interactions among students.
Another example is giving each student a role dauicting a person and a family tree.

Students have to circulate and find members of then family around the classroom.



